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ABSTRACT , 

• . This study focuses on two* tasks: (1) the development 

of Jif general procedure for evaluation of social s.tudies textbooks 
which couXd be adapted to any locale, which coulil be used at any 
grade level, .and which might be applied to cither subject areas, and 

(2) to illustrate the suggested procedure at the fif^h-grade level. 
The procedure involves the following 'steps: (1) determining the 
topics present in all cjorrent texts at the levej. desired; (2) 
constructing an instrument listing the topics; (3) ^allowing affected 
teachers to rate th^ topics as to importance and relevance; .(U) 
analyzing the resi^lts and constructing an instrument containing only 
the highly rateid tapics; (5) having affected teachers rate the texl^s 
.remaining after those whose copyright date,- cost, or lack of content 
in the ^reas rated. as important and relevant have been eliminated. 
After analysis of the^ fifth step, each book or series can be ranked. 
A top text or series closely fitting the local philosophy and 
curriculum can thus be selected. If iulti-texts are to be used in the 
classroom, two or more of ' the top texts o-r series may be chosen. The ' 
sttidy discusses the proceclupe and its illustration, also noting 
related factors, and describes accompanying fin dings. . Rating scales, 
topic lists, and analysis worksheets are included a[s appendixes. 
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A PROCEDIJRE FOR TiXTBOOK BVALUAHQN ■ILi.UST^TED ' BY 



,AN AKALYSl^S OF JIFTH GRALB SOCIAL ^STUDIES TEiTS 



Introductloii .' . * , ^ W 

The 'choice of -a socia^L studies textbook', whether for one school" or foi^ 
an ^entifld disteictt is of great^impor^u^ce in .the deyelopienV'and 
^ enhan^meni (/f the social studies cu^iculum, Fr<»n the. broad generaliza- 
/'tions >rtiich underlie this social bel^f^s of our s6e^^ to the concepts 
afnd viewpoints introduced and expanded by the individual 'teacher to 
i^ustrate thos§ ge;ieralizations|/ whether u^ng a single or a xauiti-text 
ap{}roach9 the text remains 'the mos'^ important single resource to bo. 
fouqd in the classr'oomt after the teacher;^ tt must be chosen with ^ 
thought and care* with fidJ. aWareMss :Of to pe accomplished 

it? use* and how, and with tt;ie'g|^pg;.%rea^ inind. Too often, ' 



31^0^^^ though -appoi^^ for their interest 



texts are chosen by^ Qdtamitt^tes w] 

and knowledge of. th^^ subjeci ,am^ approach the problem in 'a less than 

appropriate wayi Such factor^ as strong or weighty personalities, a 

^ -. . I ' ' . * • ** 

lack of a definite, thprmigh procedure, /ciji^d ignorance of wliat is feasible 

and usable by both teachbrs ancf students affected often flaw the choice 

of text# // 



ERIC 



This paper outlines a /procedure, for choosing a social ^udies text 

// . . , ■ ' . 

Xor texts), and illustrates the procedure by describing in parallel the 

atep^ as an iMcperlme|^tal group' applied theq^^^lpie only dif^ in 

bfict'and bythis experimental. 



4^ i^he usojof this prof edurt9 by a school 
grojS) are: (1.) thp^ the experlSiental groUp consisted of volunteers 




frctt several school systems, whereas a .school district would makQ use of 
only, its own tearchers and, if desired » related groups such as a'dministi'a- 
tors and parents, and (2) in illustrating the procedure, a text was * 
chosen for dnly. one grade level, whereas a school district. would probably 

Wish to follow the procedure for fi^l grade levels, and then cobrdinate 

• > . ' * ' • . ■ ' 

' those findings to select one or more. series which met their overall ' 

rcKjuirements. . ' ^ 

Procedure' . 

PHASE 1: De'tetTOining the -Topics on Which Textbooks- Will Be Sated '. ' 

General Procedure j Experimental Procedure* 

'The first three steps of the evaluation process deal with identifying 
the population* of the texts. This part of the procedure, as well as \ 
steps ^ and- 5, could be conducted by one person, perhaps the social 
studies consultant or supervisor, if the district has such a position, or^ 
by a teacher whose interests and background would make. him' a logical 
choice. . , ^ 



1. Consult available sources to 
determine textbook cocqpanies 
with materials in elementary 
social studies. 



2. Detefpine limiting factors in 
' your eventual text choice. 



3« Obtain sample sets of texts 
from all companies meeting 
your initial requirements who 
are willing to supply theoir : 



1. The Educational Publisher's 
. Directbry and the El»Hi Texts 
in Print were used to compile a 
list of compar]ff;es which produce 
social studie^^text series. 

1., Tb« major factors, considered at * 

this point were that the mater- ^ * 
i^ls be in single text format, 
tha't.they have a copyright date 
within the last 10 years with an 
• option to tighten this limitation^ 
later in t>ie study, and that cost 
factor would be largely ignored 
a^ most^text prices seemed to 
fall within a rather limited 
rang^ T , 

/ 

3« Twenty-one cocqpanieis were contact- 
ed through their "local" repre-^^ 
sentatives. Seven of these, .i^e^'^^ 
, eliminated from considerati^#f^ j^^^ 



due to oH^of ^he factors listed 
in #2, or due to the fact that 
they were unwilling to supply, 
texts for our purposes. One or' 
more texts were also) excluded 
because th^ had not yet been 
released at the tine this part 
ot the study was being 'conductf^d. 
However, seventeen texts fram^ 
these contpanies were retained' 
,for use in Phase I, as a nuia^r 
* of companies provided both a 

regular and an alternate text 
. * series. 

^ ■ ■ \ . ■ ■ ^ ■• • ■ 

Steps ^-7 consider the development of an instrument for rating the ^ 

. ■ ■ ,' 4 

appropriateness or relevance and importance of the topics presented in 
spcial^ studies^ texts at the fifth grade level ^xM:\o illustrate this 
jjrocedurei A flrt of the 3oc£l Studies Topics RatiAg Scale (SSTRS) is 



reproduced in conjunction with step 



4. Investigate ^ch text to the 

■ degree needed to identify and 
record the major topics 
explored. It is helpful to 
^construct a grid listing the 
topics along the left hand 
side and the tea^ts across the 
top as you go. This will 
enable you to obtain a clear 
visual overview of the 
of topics explored at 
grade level 'as well as 
contents of each text. 
, I this for each of the gr£^ 
I levels for which you are 
choosing a t«ct* 

' ■ . ' y 

5. IVom "the topics recorded on 
your grid, construct a topics 
rating scales siildlar to the 
one illustrated belpw for the 
fifth grade level. You will 
need to make a separate 
t^ics rating scale for each 
grade' level for which you 
will .be choosing a text. 




5 for the reader' s^^-conveniei^'e;* 

^. Ea^h of the seventeen texist^waa 
investigated to determine t^e 
major areas, of- study or topiips 
explored. The texts and topic? 
.were recorded on a grid as v; 
.described in the parallel step ' 
General Procedure to y 
v^l.:^ provide an overview of all 
"^r " . topics presented by the texts 
/" and which texts presented which 
/topics. 



5« The topics rating^ scale for the 
fifth grade level* included all 
the topics found in ar^ of the 
texts, arrange in a way likely 
' to be easy for the rater to 

' / .compirehend and to record his 
' decisions. The topics were 
precrehted a^ major headings 
with examples of the variety of 
subtopis likely to be found 
under each. In addition, wi 



si 



F 8" 





<^ ^listed the approaches usecji in the 

various text^t. for example, , 
chrpnologicalt politi-cfil, histor- 
. icalt, and sociological, and asked 
the rater to record his prefer- 
ence* Each topic ,wa3. to be rated 
according to a scale^which ranged 
* from a dow of 1 (not ^ an ajipropriate 
topic at this' level), to a high ot 
5 (appropriate or relevant topic, v 
of highest importance at "this* " 
arade levbl), .The SSTRS (sample 
^>^llustrated below' apd containedl 
in full in Appendix I), was 
^ constructetr only for the fifth 
grade^ level which^was the sample 
level. 



Sanqpie Topics 


— — ^ — ._ 

Low 






« * 


SSTRS - Grade Level Five 


1. .2 


• 3 




• 5 


3# American Indians , \ :^ .1 




1 



> Early history and contact with 
-European explorers and settlers; 
American Indians and community life; 
as a force in shaping the social ! 
system of the period; Iroquois, 

. Mohave, anc the Mound Builders as. 
eicamples of Indian cultures J.n what 
is now the U.S.; Hopi, Eskimij, and 
I^elle as extoplesV^f Indian cultures 
in the VJestem Hemisphere. 



/ 



4. Colonial Life 



Colonial society, families and homes, 
economic life, life in a colonial 
community, individual colonies 
studied as exM^les of differing 
colonial organization, economic life 
in different colonial regions, cultur- 
al life, governmental organization 
within colonies, government imposed 
by Europe, the rise and decline of 
^Tirltan influence in New England^ 



4. 



Distribute the appropriate 
form of the Social Studies 
Topics Rating Scale to all 
teachers in the system. 



6*. Copies of the Social Studies 
Topics Rating Scale fo> the 
fifth grade level were distribu- 
ted to practicing fifth grade 



according to their re^ective 
grade levels, A cover letter 
iridicating a due date for 
responses and where they^dre 
to be collectedy assail as' 
a general explanation of the 
purpose of this stei is^vinost 
helpful at ^s ppifi^. . 
Teache;:s may respond an^my- 
mously, if this is desired. 
If groups other than teaciiers 
are also being consulted » 
Ijiclufie them at ihis point in 
the procedure. 



?• Analyze the raw data obtained 
on the SSTRS for each grade 
■' level tot determine which " 
topics received composite 
scores equal to or above the . 
cutoff score you determine^ 
necessary fpr inclusion of a 
topic in, the text analysis 
worksheet - which will bp 
used to analyze the J.ndividual 
texts at (Bach gr^e, level for 
which a text is' to be chosen* 



PHASE li: Rating thejextbooks on 
X. High Importance 



. teachers in .fivp centrkl Iowa 
■ communities. Of: the rsixty-seven 
teachers contactedt thirty- sever? 
responded., Howevert f iv6^ of the 
thirty-seven responses arrived 
. after the due aate and' were not 
' included in the analysis of aata. . 

Responses' were largely anbnymoust 
^ but re;5pondees coi^lu inaieate on 
a separate form their vistir for a 
copy of rthe study results, Tnese' 
people were arso asked if they 
'.were interested in participaliing ^ 
^in* the text analysis porti^y^ of 
the study. Those who resjicJnded ^ 
positively becameX^e pool from 
'wh^ch the'ratijij^yfroups (described 
later in- the ^(focedure) were 
drawn# 

7^ The responses/of thirty-two ^ raters 
to Tifty-eighx iteirfe were apalyzed* 
' For the. purpose of this study » a % 
'cutoff score of 75^ of t*e total /- 
possible score per topic ( 32 . 
raters times a ' top scor^ of 5 
for jKie topic = 160) was deemed 
necessary for.a topic to be 
retained for use in thd text 
analysis worksheet to be construct- 
ed. As a^ result of this procedure, 
nine topics were retained » three 
concerning the philosophical 
approac^i of tha text and six 
, concerning broad ,arpas of the 
fifth grade social studies ^ 
curriculum. > 

the Topics That have Been Rated of ; 



Jhe remaining stepa in the text evaluatioft procedure .(steps 8-13) , 



describe the process of construction and us/ of a Text Analysis ; 
Worksheet to be developed for each g^ade level involved^ and the identi- 
fication of texts to be analyzed. . - . , 

8. Construct a text anarLys:& 8. ^e text analysis' worksheet 

worksheet *f or each grade level '\ developed 'for this study 
for which a text is to be consisted of nine| topics' identi- 



chosen* U^e the retained 
topics and whatever addition- 
al topics you feel are Inipor- 
tant considerations In choQ3iJ3g 
a text. 



fled bx tW responding" teachers 
as appropriate or relevant- and 
Important at the fifth ^oe leveL 
and ten additional topics relating 
.to general text analysis, such as 
authorships study, alas, ptc. A 
sample section of the Instfuznent 
Is presented beloW for your 
consideration of thiB fonaat used. 
The complete instrument may be 
found in Appendix II. > . 



Sample Topics - Text 'Analysis ^ 
\jorksheet (TAW) - Qrade Five 



Factor 
A 

(Appro-! 
prlateness) 



Factor 
B 

(Clarity) 



Fac^r 

C 

(Relevance) 



5. CIVIL WAR PERIOD 



Slavery as* a source of contention; 
other factors leading toward war; 
^ election of Lincoln, dampaignst 
battles, and people Involved in 
the events of- the -Civil Viar 
Years; the £knanclpatloti Procla-* 
laatlon;^ end of war and its effects 
on the couiitry . ^> 



6. K0I)ERN U.S.A. 



-flaking danocracy work civic 
problems and attempts at solu- 
tion'; problems of ^the megalopo-. j 
lis and urbanization;, environ- 
mental problems of cities and the 
nation; examining American life 
by geographic-, region's; Alaska; ^ 
Hawaii; the form of present day 

*'demo?:racy, today's economic 
^stem and. its problems; Amer- 
ican culture and society toaay; 

^ present-day American Indians; 
the effect of the space program 
and space travel • ^ 



At tHs" tj^ne, consuQLt your grid 9. 
chart' fjpr each grade level ^ 



As you may note, ^ach topic Is 
to be rated on three fac^ors«( 
The scale used ran from a low 
of 1 (very poor) to a high of / 
5 (excellent). 

Using the grid chart for grade 
five and employing the limiting 



involved to detemine which ■' 
of the represented liiaxts will 
he analyzed using the appro- 
priate text analysis instru- 
ment. If some series are ' 
inconsistent across grade 
levels t elirfiinate t^iero at 
^this point unless you are 
considering jwul-tiple text 
adoption. . ' ' ' 



10-. All teaphers al?'1^ch involved 
grade level"* should rate each' 
^ chosen text using the '^ext 
Analysis Worksheet (TAW) 
developed for tUe appropriate 
grade -level. This procedure 
allows^lnput from all those 
whp Will be using the text * 
chosen, but eliminates the > 
bias of personaljcty often 
found within a text selection 
committee, /^f this i^ not 
possible, set up groups at ^ 
each;.gr^de liBv^ to- analyze' 
the^ ir)05,yi4ual \exts in depth 
' using the TAW developed for 
each grade level. These 
'groups should consist of a 
minimum of four raters per 
^xt. You may wish to .have 
each rater *rate all tenta- 
tively identified texis, or 
to divide the texts into 
groups of 4-6 and have a 
group of four or more ratera"^ 
> rate each of the texts in that' 
•group. ' In either case, the ^ 
raters should work indqpen- 
, gently. , 

11.%Whon all' texts have been ana- 
^ lyzed by~liheir respective 
rating groups, ^r§cord this< 
data and determine scale 
scores. Use the mean of the 
scores f Ar the' individual 
texts to 'choose the four top- 
rated texts at each grade 
level for further analysis. 
When choosing for K-6', you 
will need to look across 



10. 



11, 



factors of single text fprm, 
copyright date of 1970 or later, 
.companies willing to provide texts 
for^ the study, and identification 
ot texts containing at lyeast 75^\ 
of the; topics found ''to be appro- \^ 



priate or relavant and iir.portgnt 
in Phase I* twelve te^ts were 
chosen to be analyzed by the text 
analysis worksheet developed for 
this grade level. 



This study used- two groups of four 
raters eSc^ who were Qra|m ff^m the 
.pool of initial r^spondc^s who 
indicated an interest^in^ further 
participation in the text evalxia- 
tion project. Each rater in each 
group individVially rated six texts 
using the TAW developed for grade 
five.. Since this study did not 
illustrate , the procedlure on more 
than one grade lever, no texts 
were eliminated prior to tliis 
[analysis as suggested under 
Generail PrqcecuriB^ step 9« The 
ratings of these twelve tfexts 
are given in Apjpendix III. 




Raw scores were recorded for each 
of the raters for each^f the 
texts - each text Jiaving\ been' 
rated by four raters. ' Scale 
scores were determined, and the 
melan of the individual texts 
used to identijSljr the top four, 
texts. The mean anc variance of 
each r^ater" s*responses* were then 
used to convert each person's 
ratin^;5 to t^standard scores* 
The top* four texts identified 



4 



grades at 'tj;iis point* 

/ . ■ 



12« When the top four text^ (or 
se]:;les) have been Identifiedt 
iiB^ them rerated using the 
same Text Analysis Worksheet 

> liised In the original analy- 
sis. AgalHt all teachers ^ 
may participate in this step* 
or a group of " four or more > 
raters at each gratis "^^^^^^ff.^^ 
may rerate the texts for ! t 
their leyel. 



13» Record and analyze the data * 
according. to the sas^ prp^e- 
^ure iised in step 11. Using y 
mhe mean» determihe vhlch of 
the tex^s are the' •*top'* textsi 
for each grade level* Again* 
since a number of grade levels 
are involved, it will be 
necessary to note the consis- 
tency of quality qt a series 
across graae levpis and ad- 
just your choice of serie3 to- - 
. adopt with this^ in mind^ 



through the analysis of raw data 
remained the top fo\ir J^exts when 
standard scores* were u§ed« See 

prating of the top four texts 
ientifled. by step 11 was done 
by an additional group of four • 
ratersy none of whom had partici- 
pated in the. original rating, 
usirtg the TAVv developed for graue 
five. 



Data obtained a^ a result of step 
12 was recorded and analyzed* The 
top book for the fiftii grade 
level was thus identified* Those 
individuals who would like infor- 
mation on the texts analyzed » the 
top four texts identified, and the 
text chosen as the ."top" text for 
this loeare by this experimental 
group may contact the author* 



Discussion ^ 

This study* focusec^ J)n, two tasks: X1 ) the development of a general ^ , 

■ ■ • » 

proc.vdure for evaluation of social stucles textbooks which could.be 
adapted to any^ Idcale and which could be used at one or mai^ grade 
' CLevielst' and (2) ip Illustrate the suggested procedure at the fifth 
gra^de level* In the process» information about current fifth grade 
text, offerings and how .teachers in one small geographical area viewed ' 
them 'developedt which both answereid ^nd raised a number of • 
minor questior-s* ' . 

The procedure described in this study allows several important fac^tors, 



10 



to be conscioualy considered In .textbook selection.* 



U A thoroi^h survey of. what topics or broad areas of 
study are presently being presented for study lii text 
• form can be made« " ' ■ ^ 

Zi An opportunity for practicing teachers to have input as 
■ tp what wiil b^ taujght, exists through J^heir response to 
the-Sjl||S and their use of the TAW. - 
3« • Groupa-^ef^ affected people, such as administrators, 
- parents, and students may also be allowed input to the 

part of the curriculum represented, by the textbook, if 

> ' . ■ y . ■ • ■ • 

, desired, . \f % 

*• . ' < • 

4. Because each rater expresses his views through the SSTRS 
.and rates the texts using. the TAW on a© individual baslS| 
the prbc^ure ^eliminates th^ facljc^rY^bl^^ by 
-personality. Each person' s-^ii^pjl'-^ in weight. 

5« Less scheduled professional time; isr involved. ^Teachers 



/ - . may carry out their role in the procedure more or less 'at 

y ' their convenience and, possibly, when they^iare* more 
^' ■ . ' . . . - . 

relaxed and fresh than they* would otherwise be if Ihe 

• work was being done diiring meetings held at the end of ^ 

the professional day. * w 

6. This p^cedure provides a ''practical ano thorough way to 

analyze cunpent materials in the light of the needs of 

the community, and to allow text choices to be made on ^ 

consistent and logical basis. 



\- 
» \ 



In general^ the texts anaD^zejd^ln t^s study were acquired frcon a- 

• ■ ** ■ 

11 



variety of companies willing to provide texts for this .purpose, A 
school, districVshould ^sily be abJ^e to obtein miiltiplVsets of series 
of texts fbr this purpose^^ The artipljrsis limitation facio^sju^ed 
stu^ limited vt he consideration of texts to those In^ single textbook 
format, those published from 1970 on, a& those which roughly corre^s- 
ponded to the topics considered^ appropriate or relevant and important 
for the fifth grade levcil which were identified in a preliminisry step 
of the study (Phase !)• Jkny factors may be chosen . as the limiting 
factorSS depending upon the needs and desifes of the district involved. 
Of ^the twelve texts rated in this study, the tgp four were identified 
and Iterated by an independent group of raters. From ti>is rating step, 
, the top text Vas identified, v This text should be the one most ftk table 
for schools in this local area, as it most closely presents the' . 
philosophy and the topics considered by the majority of raters to bei. 



both Appropriate* and lmi)oi^tant for study at the fifth grade levtl. ■ 

- • - ■ / ' ' . ■ 

• - ' ■ • / 

Using this procedure at'all grade levels, the s$;hool district will 'be 

sible to identify ^Qtetfetanding texts for their program at all'^ grade - 



levels, and to idOTft^ viext series which wotild be particularly ' 
appropriate for xtheir needs. Either a single text series for use at ^ ' 
all grade levels may be chosen, or a variety.*bf texts which may hav? ^ 
particular strength at on^"" or more levels may be adopted. The use of 

the text may thus be kept both flexible and consistent with the ^ 

. ' " ^ '• ■ ■ ■ /. " .r- , - • 

philosophy of the local social stuciesv Curriculum, * 

Fifth yprade texts on 'the market today were found to offer a greai teal 
of variety and to represent a, considerable improvement over the texts 
of years past. They range, frc© a conserv^ative presentation of the 



tpaditional Jiisjtoiy a?^ geography .of o\ir country, both past and 

' y^' ' : v '.' « 'V-/ , ^ • , , " 

.presentV'.thrtfugh'. a rnulti- or interdisciplinary approach involving many 

• • t\ % * " ^ ' ' . • ' . ■ 

social sciehees and attempting" presentation of concepts and gener^rliza- 

tions" 't^if*qv^h approaches other than the standard' chronological approa'Oh, 

»,■«* 

to it con^l^tely new concept of vhat is appropriate at this level by. 
presenting a study of man through such social sciences as anthropology, 
sociology, or political science in which the historical and geographic- 
cal aspects are intermingled, and the actual study of our country is 



deferred to a*^ later grade. Thus, the emphasis is, on people, understand- 
ing people, under standiijg roles, etc, - At the present time, this ^approach 
.was not well accepted by the majo3?ity of raters involveSi /with this 
study, though many found it warranted further thought, and a few were 
^higtily enthusiastic about this approach* A number of reasons for the 
general lack of enthusiasm for these /alternative materials .pould be 

hypothesised, i*e, , conservatiam,'^^ck of 'familisril^^ with the materials 

. . * . ■ '^^^ , " 

^ and/or concepts, lack of subject matter background in these areas, lack 

'of preparation time to develop proficient with .new n^terials anc areas^ 

highlinterest.it theiaroas presently taught, but data is lacking which 

coiild validly, explain this position. Most raters seemed to feel a 

basically traditional/fifth- grade curriculum involving some aspects of 

other social sciences in addition to history, and geography to be t^ie ..^ 

most satiQ^actory^ as shown by their ratings, 

# . • ■• ■ 

A reiadability analysis vas made of each of the texts, using t^e Daler 

• Cha^l, the Fog r and the Fry indices. While' the tojp four texts ( as 

well as Aflny of the others) showed an acceptable range from high i 

fourth at the beginning of the text through high fifth to early sixth 



^ 12 
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th^ end 6£ the' text according to the Uale-Chall and Fog indicest the 
Rry index* tpiifl^vt^ rate thto one to two girades higher in readability, 
^ce mpy ^^^^^ studi^es texts are con^i^red to be overly difficult 
for the stucitot population who are, to/use- them, it would seepi wise for 
a school district to consider ° this factor also, when choosing a text. 
Even those texts which show an acceptable level of readability, accord- 
ing to these indices, may be too easy or too diffibult for the individuals 
. who are to use them. The difficulty of the vocabulary^ anc the difficul- 
' 4y of the'^or^cepts presented may not be compatible, and should be • 
carefully considered. 

A final point in this discussion is that text evaluation by the suggested A 
.^pgrocedure could easily be adapted to choosing texts for other sub'ject 
^*toreas. The basic . steps would be to: , . ' 

1. locate texts in the designated subject area, 

2. make a composite list of topics for each grade level for 
' which a text is to, be chosen, 

3. .involved interested and, qualified groups of people to 

indicate the topics most appropriate and important for 
. e^ach level, - w ; 

'4. rate the identified texts a ccordiii^^to these topics and 
^ \ the way they are presented, 

■ 5» choo^ the top^text or text series for adoption, unless 

other related factors indicate another of the high-ranking , 
M#f texts is, overall, more suitable. 

The procedure is consistent, yet flexible and re^onsive to local and 
individual needs^ It does not need outside experts to bQ effective; 
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th^ esqpelrts are the teachers In the classrooms* 
Conclusions 

It sejems highly feasible to involve teachers working at the grade levelCs) 
involved iq. detennlning what is appropriate or relevant and l^nportant at 
a particular grade levei(s)» Similarly » use of teachers as^raters Qf 
, texts according to the procedure described in this paper is not only 

feasible but highly desirable* A text which fits local philosophy, and 

* i> 

which has been chosen by those who will, use it as one of their major 
teaching aids, is more likely to be^jjised effectively* Familiarity with 
the j^^iosophy of the text, its format. Its strengths and weaknesses 
will enable the teacher to make the text serve the purposes for which it ^ 
was Intended, and to recognize -wher^and when another teaching' tool' 



could be' better employed* Certainly, .the text will be but one of a num« 
bej: of materials ull^ by the teacher, 'but It is far more likely to be 
used effectively if chosen to complement and enhance the goals of the 
social studies curriculum* \ The variety, both of content and approach, 
to be found in today's textbooks make the choice of a text which the 
teacher can and will use well a factor of major- significance in. up- 
grading the social studies program* 



Although teachers at the grade level for which the procediire was illus- 
trated were the only groxa^ used to evaluate the texts, it may be thaJb 
involving other groups would add a valuable dimension to this process* 
Students, parents, an(^ administrators • though usually not trained or . 
ajqperienced in the social studies ^curriculi|m « could add additional 
insights when choosing a text or text series* The responses of these 
gro\5>s to the SSTRS and/or the TAW could be given weight equal tc the 
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teachers^ groups, or could be considered advisory in nature only. 

/ . ■■ . 

A ■ ^ • 

.It might also be interesting and valuable to have information availablis 
about the raters - items such as their training, length of time in the 
teaching profession, age, socio-economic background,, area or type of 
school-community in which they teach, etc. Such information might help, 
to explain the relatively traditional and middle-of-the-road position / 
the majority of raters adopted in this study, and which other groups 
may adopt. Information about ^teacher preparation time anc. feelings of 
security or Insecurity in the "new" topic areas may also have a bearing 
on this factor. Some indication of needed direction for in-serAdce^ 
training could thereby -result, which could ^&>ti5ed by the di^t^^t as a 
guide for future in«service programs. 

In conclusion, above and beyond the variety of factors ^investigated, 
described, arid discussed in this paper, the use of a formal., tested 
procedure to choose text materials should result both in a better social 
stxidies pi'ogram and in better 'use of tax dollars. . 



SOCIAL StUDlES TOPIftS ^RAtlNG -SCALE 



*;''v>. • V n' — ^^"^ — ^^^^"^^ ; . 



1 




been compiled from the 
texts by major publishers 
noting the supplementary 



..^-^w. ««v.. wut,,iv. iin^ I.IK; >i I ri,ri (jraae or inT^ermeoiare 11 socia 

^r^^*? *^5^i*l'?9; yo""" own personal feelings and experience. Use 
the follov/i^f^atln^- scale to Indicate your rating of each topic. 

1 :* rioi^^ a-^proprlate topic at this grade level ' 

2 » appropriate or relevant topic, but of v^y little 

Importance at this grade level 

3 » appropriate or relevant topic, somewhat Important at 

this grade level 

4 » appropriate or relevant topic," highly Important at 

this grade level 

■ * ' ■ * * ■ 

, 5 « appropriate or relevant topic, of highest Importance 
at this grade level 



Note : Mark onl^ ONE number for each topic. 



SOCIAL STUDIES TOI^IC LIST 
Grade Five 





YOUR RATING 




Low 








High 


1 


' 2 


3 


. 4 






GENERAL AREA, NUMBER I; UNITED STATtS HISTORY 

leveraV organl2at1orAl forms vfere found to be^n use by textbook companies to 
resent .their material on United States history. Please rate each of the^ 
»1ng organizational forms according to your personal opinion of their 
'oprlateness, relevance, and Importance at the f1,fth grade level. 



' drifimffloglcai - prehistoric times to the Civil War period 
\ Chronological - post civil War to the present 
\ Chronaioajcai - frdm' the Colonlaj period , to the 1960's 




- from 1000 A.D. to the present 



- presents growth and development of our 
government and accompanying polltcal 
events 



5oc\^ologlca I - uses the concept of soclaj change and 

man's adaptation to change as the vehicle 



Historical - by significant eras from, post Civil War 
\ times to the present (Jacksonlan Era, 

. Lincoln ^Era, FDR, Bt0^ ^ ^ 

Historical - ^ significant events tn our country 's- 
history; from the time of HaiplUon to 
present-day c1>Ml rights struggle 



€<9l 



Part B. 



Since the moit .coinnon organizational form found In fifth grades texts was some 
type of chronological organization, ^he fdllo^ng list of topics Is presented 
chronologically. Examples of subtopics ponmonly found to be explored under 
the general topic heading are given immediately below the topic itself. Use 
these as a guide to help you decide the appropriateness, relevance, and Im- 
portance Df the general topic. 



I. Exploration and Early Settlement 

■»«— . — : — _: : : ^ l 










Prehistoric man. Vikings, Columbus, Spanish, exploration and 
conquest In Mexico and the West, Firench exploration, Indians 
and the fur trade, English exploration. Introduction "of 
slavery, rivalry among France, Britain, and Spain In the 
.New world, rearly English colonies 




\ 


£, settienent Period r Hre-Revolutlonary War . | | 






Establishing settlements In the Piedmont, Croatoan settle- 
ment,, French and Indian War, New England fishing Industry, 
government by England, events leading to the Revolutionary 


■■■ 




I* 
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Early history and contact with European explorers and 
settlers; American Indians and community life,; as a force 
tn shapi*ig the social system of the period; Iroquois, 
Mohave, and Mound Builders as examples of Indian cultures 
in what i? now the U.S.; Hopi, Eskimo, and Kpelle as 
examples 'bf Indian Cultures in the Western Hemisphere. 



4. colonial life 



Colonial society, families and homes, economic life, life 
in a colonial cpinmunity, individual colonies studies as 
examples of differing colonial brganization, economic life 
in different colohial regions, cultural liffiyVgovernmental 
organization within colonies, governiijent Imposed by Europe, 
the r.Jse and decline of Puritan influence in New England ' 



b: vRevolutlonary War Period 



Events, peopl^,,-amUjatUe-ff/th6 War; the or:g«8zation, 
weaknesses ,^Tmd accomplishments of Confederatibn; the 
organization, people, and early actions of, the Conr - 
sti tut ional government ^ ■ 



b.- Westward f xpans 1 on 



'Effect of manufactur^rtg in the Old Northeast, the Old South, 
Settling the old middle west. Rocky Mbunta'in and Inter- 
Montena region settlement, Oregon, California (San Francisco, 
Gold Rush, Vigilantes), hwo transportation, conmunlcatloh, . 
inventions i and growth of cities affected expansion, 1738- 
1848 as. ^ period of becoming a world power v 

7. Civn War Period ' ^ — v-. 




Slavery as a source of contention; other factors leading 
.toward war; election of Lincoln, campaigns, battles, and 
peopU involved in the events of the Civil War, Years," the 
Emancipation Proclamation; end oWwar and its effects' on 
the cpuntry 1^ 
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8. Industrial Rev6l I 



ution and Later settlement 



Economic challenges of the Industrial Revolution and of 
immigration fr^m Europe; aettltng the Midwest; grassland 

P}'*"v « typical' city of the 

-period; early Jabor-management< problems; electfon of 1896- 

!lLihS?S 1 P^IH* ^"•A^'^^can history;.develQpment of ethnic 
SwISJe *»'e:P»'ocess p« becoming a U.S. citizen; famous 

events, people, and court cases which illustrate testt 
made of the social system of the period 



a. Modern U.S.A. 



Making democracy work - civic problems and attemtps at ' . 
solution; problems of the me^lopolis and urbanization; 
enw'ironmehtal problems of cities and the natibfti examining 
Am^ricanlife by geographic regions; Alaska; Hawaii, the form 
Of present day democracy* today's econom1c..system and its 
problems; ^American culture and society today; present-day 
American^ Indians; the effect of the space programs and 
space travel , : . 



'HT overviews of Modem U. 



-Please rate both topic #10 apd its subtopics (a, b, c » d) presented bel 



a. Studies focusing on facets of American }\fe and 
roles through language, people, resources, careers, 
transportation & communication network, spare time, 
religion, government, our role as a world neighbor. 

— : — : * • 



ow. 



b. 



Economic studies fodusing «n production, supply 
and demand, paying the price for dur technological 
society • 

. * '■ ■ 



Studies focusing on the interdependence of the 
present - agriculture, ffshing. land use, regions 



d. 



Study of major aspetts of American sotiety—culture 
urbanism, industrialism, values i government - using 
selected areas of American history as' background for 
understanding present conditions, problems, and 
attempts at current problems. 



"•'r T^e . future of American Society - the Year 2000. A. D. 



Largely, short sections posing questions Which have arisen 
from a yeatf'Hong study of mod ehi America. Purpose usually 
•seeiKJo be tb encourage contihed thinking on these areas 



Low 



2 I 3 



12.. America as, a World Power 



Changing values and how they have affected our^world" 
position; world neighbors and the United States; 
Anflijrlcan neighbors such as Mexico, Central American 
countries, the Caribbean area, South American countries; the 
history of our conflicts with Cuba, Chinas WWI, WWII 
Korea, and Viet Nam^ * ■ 

^' . •■ ■■" 

• GENERAL ^REA NUMBER II; REGIONAL STUDIES 



"T 



High 



^—Please rate both topic 13 and its organizational forms ( 


:a-h) 


presented below 


a. by traditional regions such as the Northeast, 
;. Midwest, South, West, Great Pl,a1ns 












p. by U.S. census zones - touching on^pppulation, 
agriculture, fishing, forestry, and manufacturing 




} 






— I 

1 

i 


^c. ^bjcjjodem American life styles 












d. by functional units (may cross national lines 
into neiqhborinq nations) • 












e. by societal and" cultural factors such as people,, 
resources, careers, transportation, conmunication, 
recreational time, religion, national goals, role 
as world neighbor 




■ a 








f. by resource areas - mountains, dry land, creation of 
new resources . 












h. by traditional Veglons, as noted in a. but combining 
the history of the region with oresent-dav life 












14. The United States and Its Western Hemisphere Neighbors 













Caribbean region; Central America; Mexico; South America by 
regions; by functional regions such the U.S. and Canada 
the U.S. and Central America and the Organization of American 
States ' ' - 



15. The United States and Its World Neighbors 



Central America; South America; the Caribbean; Mexico; and 
selected cultures, regions, and/or nations in Africa, Asia, 
and Europe. • ' ^ — ; 



]ZII 



Low 






High 




2 


3 


4 


5 



V sCtgNERAL, AREA NUMBER IM ; INTRODUCTION TO SOCIAL SCIENCE 
.. • • • -1 ' DlSCIPLlNESy CONCEPTS AND TECHNIQUES — — ~ 

• ' . . ■ . ' ...... 

^W^t ^. T^»1s area has been presented; In varying ways by the publishers. Please 
rate each of the organizational fomfs use,d for this area which -are 
' stated belowr - ' . 



^ - 



WiiUldlsclpnnary - individual disciplines, stud-ted and 

developed separately . 










■0.'\. 


interdisciplinary - overview of social sciences which 

merges disciplinary lines 

♦ . • 








> 

N 




Contrasting or Illustrative Cultures U.S. and foreign 

cultures 


. X. 


* 









Part B. Topics, 16-24 are drawn frbm the, social sciences. Rate each according 
to yq(jr. personal evaluation of Its approprlatisness, releva-Acei and 
Importance at the ftfth .grade level . v " * 



16. ^< Anthropology V 












17. Sociology n 












18. Ecorjpmlcs 












19. Political Science 












zp. Human Geography. 












Zl. History . ^ 












Z^. -Geography , 












Z3i Basic concepts In various disciplines - overview 
and illustration of . . 








0 


- T^— 


Z4. Using contrasting cultures to illustrate general, 
social science concepts and/or develop American ' 
, history materl^s ^ , 













Am#lcan Indian, Kenya, India,. U^S.S.R., Great Britain,' 
Japap, Sahara, Ghana, the Benin, The Yoruba,' Hopi, " ,^ 
Eskimo, the Kpelle are examples of cultures used for this 
purpose. ' 











"High 


1 




3 


41 


5 





r— ^ . 


25. Early Merchants ai\d Explorers Establish trade with A1 
and Asia ' ' ' , , 


r 


ca 










Z6. English History - Life on an English Manor 














a . The Crusades ! 
















28. The Growth Independence of the Medjieval City 

















GENERAL AREA NUMBER V: 
WORLD HISTORY — 



2y. Prehistoric Jfan - various aM^eai di^*the world 



30. NeoHthi 
making, 

31. Early civilizations 



c culture - be9tnn1^5^?ag*^1)culture, tool\ 
raaWng, mining, transportalti^l^ 



Mesopotamia, Egypt, Near East", Indus Valley, 
India, China, Olmec, Aztec, Inca, Afi*itan 



Greek and Roman Life and History 
'?33. The EaVly Middle Ages ~ 



Feudal society,; national states in France & England, 
IJfea^y Roman Empire, Russia 



35. Renaissance & Reformation 












36. Enlightenment, Absolutism, and Revolution, 
(Fr. ^ Am.-) ' 












37>. Technology & the ZOth Century 










r-^ 

St 



National Ism, Industrialism, democracy, imperiaHs^n, 
communism, WWI & H • 



"APPENDIX n 



♦ i*ublisher 



Evalaator 



PAI 



ABT I. TOPIC ANALYSIS 
^nep;ai1 Directions: Pi 



TEXT ANALYSIS WORKSHEET 
(TAW) 



ease use the following rating scale for each of the sections 
of this worksheet. In addition, note the specific directions 
for each section. ^ . 



1 -= Vc^^y poor 

2 = Poor ' 

3 = Fair 



4 = Good ^ 

5 = Excel lent % 

0 = Not found in this text 




1. The fol lowing^! terns refer to the overall scope, organization, and focus of the 



^ ^ ( ..... 

a« Text provides chronological coverage 
of the history of the United St^ates 
" . ' from Colonial times to the 1960>s 


0 ' 




2. 


3 


k ' 


5 


V 












— 


: if. Text has a sociological emphasis in 
that it frequently uses the concept 
of social change and man's adaptation 
to change as the vehicle for its 
content 








'v ' 






, G. Text proyi<les an introduction to the 
- social science disciplines, concepts 

and techniques ^hich focuses on 

history and qeoqraohy 




i 






1 


1 



2' 



Directions: 



Determine how well the tex^t treats each of the following tt>pics fn . ^ >^ 
relation to Fa?;tors A, b/ and C. Rate each topic pn ea* fiJctor 



2. 



TOPICS 
TO BE 
RATED 



COLONIAL LIFE 

Colonial sdciety, families and r' homes: 
economic life, lifes^in a colonial com- 
munity, individual colonies studied as 
examples of different colonial organiza- 
tion, economic life in different colon-' 
ial regions, cultural life, organization 
of government within colonies, govern- 
ment inposed by Europe, the rise and de- 
cline of Puritan influence in New Eng- 
land ■ 



Factor 
A 


Factor 

B ' — 


Factor 


Appropriate 
treatment 
for grade 
level 


Concept $, 
clearly^ 
exp^lnned 


\Exanples used 
are in realm 
^ of child^s 
experience 
^ (relevance) 










* 

3, REVOLUTIONARY WAR PERIOD 










Events, people, and battles of the ^ 
War; the organization, weaknesses, 
and accomplishments of the Confed- 
eration; the organization^ people, 
and early actions of the Constitue^ 
tional government ^^^^ , 




4 


« 





WESTWARD EXPANSION 



/ Effeat of manyfacturing inf^the Old." 

, Nop^heast, the Old Soutb, settling 
the Old Middle West, Rocky MoCintain 
and Inter-montane regional settle- 
ment, Oregon, California (San Fran- 
cisco, Gold 'Rush, Vigilantes), how 
* transportation, communication, 
inventions, ana growth of cities 
affected expansion, 1 738-1 8W as a 
period of becoming a world power 
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. Factor 
. A • ■ • " • 
(Appro- ^ , 
priatenrf&s) 


Factor- 
B 

(Clari.ty) 


Factql^ 

C '.' 

(Relevance) 


5. ClAfjlL WAR PER^ 


• * 


1 


■ 1 


Slavery as, a' source of contention; 
other factors leading toward war; 
election of Lincoln; campaignsybat- 
tl^s, and people involved. in the 
events of l^e, Civi ! War Years; the 
EmancipatiGtr^. Procl amation; end o^ 
wa^ and It,? effects on the country 

•. \ ■ ' 


■ . ■; . . . -a" 


^ i ' . ■ 
> ... 


6-./: MODERN U.S.A. 









and attempts at solution; problems 
of the meg^opolis and urbani2ation; 
environmental problems of cities arrd 
the nation; examining Am^ritran life . 
by geographic regions; Alaska; Hawaii; 
the form of present day democracy, 
today's economic system and its 
problems; American culture and society 
today ; p reseht-day Ameri can I tidi ans ; 
the effect of;the space program and 
space travel 



7. REGIONAL STUDY FOCUSING ON PRESENT 
DAY UNITED STATES 



« 
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/ 




t^>fc*:g» tvi4 . ' RELATED F ACTORS 

' 



thjp text as to its overall Irrpact in the following jten 
i^^yAv . i areas. Use*!^^ subheadings^ under each^ area to assist you. Rate 
. each area only. Use tfie 0-5 rating scale to record youV choices. 



1 = Very ptSor 

2 = Poor 

3 = Fai r 



h = Good 

5 = Excel 1 ent 

0 = Noj: found, in this text 



.■■4. i 



] /v Aiit^hoirship 



••A 



i ;Hf;!iUtho^ are qualified .to write elementary text ^ 

through elementary experience, scholarship, 
^x.^Writing ability, and knowledge of children 
V vi'Oformat^ about the aqthors is available in the 



Treacher's Edition of the text; or is routinely 



ied by the conpany 



f Ktlosopphy 



J. 



text reflects the needs, interests, and values of 
the local c<!)|imuni ty as well as the philosophical 
approach to social sti^djies of the teachers who will 
use it ' V 



3* Content 



topics are consistently identifiable as importaht 
topics throughout the text 

content reflects the values of the conimunity and 
teachers as well as national jgoals for social^ 
education ' ' 

content is impartial dnd unbiased in its discussion 
of cpotroversial conc^ts 'V * v ^^^ ^ ' 
concepts are relatively few in number and of the kind 
this age level .child can understand 
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. 1 


2 


3 


i* 


5 










-Wiffiput making a formal readabil ity analysis, note if: 
the vocabulary is suitable for the majority of the 
pupils who will be using it 

the vocabulary aids .are dlentiful and well chosen 
the style of writing is ilear, interesting, color- 
ful , and accurate 

the format, sentence' length, paragraphing and headings 
assist the student in understanding and organizing 
the material as he reads 



1 1 lustratiQns 



Size is appropriate 
cl ari ty 

supplement the text x 

give accurate illustration of how people and the 

environment interrelate 

are properly placed for easy use 

are accurate and up to date 

include appropriate diagrams, charts, and graphs 
are col orfijl, attractive 

arefrepr^^entajfve of what they supposedly portray 



Maps 



D 



easy to read 

3uit&ble for needs at this\ level 

in most cases, deal with one major factor 

allow opportunity for use in developing and 

practicing map reading skills 

approplriate to grade level in difficulty 

serve a real purpose in con^junction with the text 



7. Physical Features 



n 



page margins and general appearance 
type clear, legible, good size for levels dark 
paper opa^Me, non^^gj are, good quality, 
cover and binding durable and colorful 
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8,. Skills Program * 



- suitable skills for level and content 

- pl^anned program of skill development 

- skills tied closely to content topics , are r'elevant ^ 
M and needed 

- adequate in^ number and quality (exercises) 

- acconpanied by helps for teacher in development 
of recbmmended ski lis 



9. Student Aids v 

- study helps which are numerous, varied, and thallenging 

- bibliographies that are up-to-date, contain only quality 
books, and appeal to a variety of needs, interests, and 
abi 1 i ties: 

references suitable to ability and needs of student- 

- comprehensive index and glossary 



10. Teacher's Manual • 



- clearly presents phi losophy of book and series 

- contains overview of each unit 

- has many practical and clearly described teaching 
suggestions 

- gives addi tional and useful references 

- well organized, easy to use, sturdy 



PART III, COMMENT SECT t.0N 4 

'T' 

You have now rated this text oti the most Inportant and appropriate topic to be' taught 
in fifth grade social stuAeSy-as.identif ied by those who completed the Social Studies 
T6p1cs Rating Scale in thdffirst piirt of this project. You have also rated it on 
related factoris identified by te^t>^ companies and people- in the social studies field 
as being aspects jwhich sliould be/coh side red when choosing a text. No consider^ion 
has been given to cost 9' as these texts have been fpund^tp be- relatively clos^e in price. 

We realize that other ?f actors or facets may have inpressed you positively or negative- 
ly regarding this text. Please comnent below, if you wish, on those you feel tp be 
significant. 



APPENDU in . 



Table 1 

Twelve Rated .Social Studies Texts for Grade Five 



Text 


Mean 


Ratine 


Text 


Mean 


Rating 


Text A 


15.9 ^ 




Text G 


12.6 


#10 


Text B 


15.2 


5 


Text H ^ 


17.3 


1 . 


Text C 


16.0 


3 


Text I 


14.2 


6 , 


Text D 


10.8 


11 


Text J 


8.7.- 


12 


Text E 


13.^ 


' 8 


Text K 


13.8 


7 


Text E 


12.8 


9 


Text L 


16.8 


. 2 , ■ 



Final Rating ot Top Four Social Studies Texts 
for Grade Fisve 



Text 


Mean ^ 


Ratine 


Text L 


i?o • 


#1 


Text G 


16.9 


' , 2- '■ 


Text H 


16.3 . ■ 




Text A • 


15:6 


► ■ ■ ■ 


ft/ 


• ♦ a 






. ax :r 


» 



